


Reimagining your creative self
Kia mau ki nga mahi tor - hold tast to creativity

Let's look at why we are working in ECE.

VWe will look at identity, self care, belief, values and learn strategies so you
remain present.

We will look at philosophies, pedagogies and practice.

It’s all about you

Re-imaging your creative self in ECE



Who are you
as a
teacher/Kaiako?

How have you made sense of

your world, and the world of

ECE?
VWhat does this mean
- For you

- Foryouas a

Teacher/Kaiako

Pair and Share




We are cré

\!

I

we choose every day

beliefs and values

1ves throug




Re-imaging your creative self in ECE

There are many leaders in ECE who do too much,
keep too busy, spend a lot of time looking after
others, and in general putting ourselves third, fourth
or last. This seminar is intended to get you thinking,
maybe stir up some emotions (it’s likely), and
consider possibilities for change that will add to the
qguality and vitality of your teaching and therefore
your life

How are you ...... ..really?

Limiting beliefs — your beliefs — internal dialogue
— how you ‘see’ the world

Money:
Love:
Health:

You can’t think about what you don’t want to
think about without thinking about it



Thought: Thoughts become things
THOUGHT — emotion — WORDs ——ACTION

What we think determines . .. What we say which
determines ... What we tend to do

We see what we are looking for ......ccccceeevivvvveennnn.

What is a belief you have about
Children under 2

Teaching in ECE

Qualifications in ECE

School based activities in ECE?

Rituals and routines (consistent and predictable and celebrate)
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How does NLP work?
It works just like your mind does @

SENSES FILTERS “ 8
delete, distort and
generalize sensory input
Attitudes > |
Memories :
- Internal Represenﬁatlons Life Experiences
Visual c Sorting Your Ma?s of Reality ‘ Your Results
Auditory @ Val.ues E l\‘:—s 5\’?’
Beliefs '
Olfactory o Strategies ‘ > |
Language
Gustatory @ uag BEHAVIOUR

SAMR
INPUT + INTERNAL PROCESSES = OUTPUT

NLP techniques EXCHANGE your filters. EXPAND your maps & ENHANCE
your possibilities for successful thinking, feeling and behaving.

www.nlptrainingcanada.ca



Your beliets will determine your life,
yvour beliefs ot children will determine

your practice
This is your philosophy

Re-imaging your creative self in ECE



Presentation title

Pair and Share

Your Philosophy

What are your views and beliefs on:

1. all children are competent and capable learners

2. children should be independent as soon as possible
3.

4.

5.

ask each other where these views have come from?

All of the above will influence and inform your pedagogy and your practice.




Re-imaging your creative self in ECE

What about
your pedagogy?

Coming to Terms with Terms

What is Pedagogy? What is Curriculum?
Pedagogy is how learning happens Curriculum is the content of the
learning

Curriculum and pedagogy are shaped by the views of children, the
role of educators and families and the inter-relationships between
them.
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Pedagogy is how we approach curriculum. What should children be learning? How do we decide the
content of the learning? How will they learn?

Where in our curriculum do we look for this information?




Pedagogy is how we approach curriculum. What should children be
learning? How do we decide the content of the learning? How will
they learn? Pair and Share:

How do we approach pedagogy using Te Whariki!

Te Whariki revised in 2017/

Re-imaging your creative self in ECE
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Understanding of All Children as Competent, Curious,
Capable of Complex Thinking, Rich in Potential and Experience
Chilld &
Family Programs Child Care Kindergarten Elementary
| | |

Respansive Relatiomships
Learning threagh Explaration, Play, and lnguiry
Edwcaters as Co-learners
Envirenment a3 Third Teacher

Pedagogicel Decumentation

Reflective Practice and Collabarative laguiry

Figure 3. Pedagogical approaches that support learning are shared across settings to
create a continuum of learning for children from infancy to age six, and beyond.

Pedagogy 1n another country

What is the same?

What is different?
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Teaching is not value-free

Teaching involves making minute-by-minute decisions, all of which have an impact on others’
lives. Each decision tells children and adults a little bit more about how to behave, what
knowledge is valued, and what counts as success.

The decisions we make are inevitably shaped by our experiences, values, and beliefs —
which in turn reflect and sometimes contradict the dominant values and beliefs from the
communities and societies of which we are part. Our decisions are therefore not impartial or
value-free, nor are they entirely our own. Critical Theorists make the point that none of us,
Including kaiako, are immune from the influences of dominant narratives in our lives.
Understanding that teaching can never be value-free is important because over time
decisions and practices can easily slip into taken-for-granted assumptions that become non-

negotiable. It is the unquestioned acceptance of practices that critical theorists argue lead to
Inequities in education.
Te Whariki Online

Re-imaging your creative self in ECE
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VWhere in our curriculum would we find Critical
Theory!?

VWhat has been released recently which will have an impact and influence on our practice through critical
theory?

National Education and Learning Priorities NELP

Presentation title
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Underpinning theories and approaches Pg 60

Presentation title

Critical Theory re

Te Whariki reflects research that adopts critical theoretical
lenses to examine the influence of social conditions, global
influences and equity of opportunities on children’s learning
and development.

Critical theory perspectives challenge disparities, injustices,
inequalities and perceived norms.

The use of critical theory perspectives is reflected in the principles of Te
Whariki and in guidance on how to promote equitable practices with

children, parents and whanau
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Implementation of the Statement of
National Education and Learning Priorities

The Statement of National Education and Learning Priorities (the MELP) is a set of priorities designed to guide those
who govern licensed early learning services, induding nga kihanga reo, to focus their day-to-day work on things
that will have a significant positive impact for children and young people. The priorities can be used alongside the
service's own local priorities, to help every learner/dkonga to progress and achieve their aspirations.

>

in licensed early learning services

The Education {(Early Childhood Services) Regulations 2008 require licensed early learning service providers to have regard to the MELP as part of the
Governance, Management and Administration (GMA) Standard.

OBJECTIVE1

LEARMERS AT
THE CENTRE

Learners with thesr whanag are
at the cenbre of education

Licensing criteria will be amended to align with and support the GMA Standard.

OBJECTIVE 2

EBARRIER
FREE ACCESS

Great education eppertunities and SUlcoms-es
are within reach for every beanner

GUALITY TEACHING
AND LEADERSHIP

hmility texchiceg and keadership make the
differemere for learmers and their shdnas

mathematical symibols

Proeide consistency of feachersy
bl 2 0, @TILACHIONS AN CAPEgIAETS,
s oy leamans fkonga can
dovelop attachment ard postive
relationships o support learming
and welbsaing

OBJECTIVE 3 OBJECTIVE 4 OBJECTIVE 5

WORLD CLASS
INCLUSIVE PUBLIC
EDUCATION
Mew Zealand

education is trusted
ared sustainabdes

FUTURE OF LEARNING
AMND WORK
Learmisg that is relevant to the Bees

of Mew Zealamders today and
terougisout their lives

1 2 E 4 5 6 7 ﬂ
Ensure places of learning Hawe high aspirations for every Redwce barriers to education sure every learnerfakonga Meaningfully incorporate: Develop staif to strengthen Collaborate with industries
are safe, inclesie and free learnerfakonga, and support for all, inclsding for Maori gains sound foundation skills, e ren M3 nd tikamga Maaori teachang, leadership and and employers bo ensune
from raciz=m, discrimination these by partnering with their and Pacific learners/akonga, including Language, into the everyday lde of the Learmeesr suppori capabdlity learnersy: nga have
and bullying whanau and commuraties. b disabled learners/akonga and numeracy place of learning across the education the sialls, knowledge and
g design and deliver education and those with learning pathrays to succeed in work
g that responsds o their nesds, support reseds
n and sustains their identities,
= larguages and cultures
=
2
& Ak loarners S oregs, whinas Pariner with family amd whdmau Mako weme of targebed Pty Build on the language keamdng, Sook adhvice tromn Maor on Ientify gaps im feaching Mo actiors for aarly
amed staff about tholr expenance b0 euip overy learnorfkonga o ot Education hurding fo reduce IReracy, amd rameracy pracbioes Feoew et bo includie tikcarega capability and invest in Harmirsg Sarvices
; af racikmn, discrimirabicon b b e pealise Sheir aspirations parental fees and help adi K fakonga n M3ori imovalues, practices. amd apportunities for beachers’
= amed bullyirsg, and wse that other firancial barners, such as Hradir Caatn Feoamss: O € i | lcaiabo, educabors amd stalff to
= imformation to reducs those Helo statt 2o buld their food, clothing and trarsport, includireg duall or medti-lirsgaal Eoaching, i
i_ behaviours awmareness of bias and low and support whainas and Pacific householkds, and value the Provide opportunities for ared kannieeg support
expectations, and of how Hease tamilies to apply for funding oulbural knowledge each child teachers/kalako and educators
x Hawe processes in placs bo impact keamers,Skonga, staff available bo Fecuce the mosts of and their whdnau biring bo &0 build Sheir tosching capabiity, Dwprediop Seacherykaiaka
: promgity address and pesobie and whdinzsa warly chiidhood education Ireracy education knowledge amd skills in e oo conf @ and & bo
3 any complaints or concenms Macri aned tikanga Maor, and ‘tmach diverse learmers Sorgs
= about racism, disorimiabion |dentify and respond to keamen’ Ensure dissblad HarnersSonga Offer multiple opporfunities for ey b with waryire] rezads, and 0
ared budlyira Akonga strengihs, progress and and staft, those with lnaming interaction and correersation their teaching practices appropriately modity teaching
needs, and learner3korga and SUppo neads, and - CorTemrsing with 0 integrate te reo Mion approactss
Creabe a sade and inclusive whinau apirations lzamers/3konga, are sate and indrsidual or small grooms throughout implementabon of
culturs where diversity is incChsdad in thair oarty learming of learners, Skonga using Eha cunriculum Expsoct and support Seaschers
walued and all arners/Skonga Buiid relationships with Maor, service, and their noeds are cescriptive worabulary, readesg kalzk to build thair
e staff, imcheding those who involve them in decision making, supporiod shories Togetiar, playing woerkal Talk with kearners/Skonga wunderstanding of loamoers’
identity as LGETOIA+, are and partnar with tham o supgort GAMEs O 5inging waiata and staft about why cormect Skonga conbasts, imclsding
disabiled, harss loarning support rangatiratangs, amd M3an ‘Wiork with whdinaw and b0 mupporn thair larguags pronunciation of be reo M3ori languages spokan at homss,
nesaids, ane neueodiverse, or from pducational success as Maoni Pacific famibes o identify and doevelopment; and inCorporate: is important, amd prosics Ehem histonas, storks and oulbureall
i et ¢ wmeckarstand barriers that may raguilar opporbunibies. for il hy O ppaorbumibie s bo s amd walues, bo provick culburally
foel thay belong provent learnens, fkonga from learnersSkonga to axplone: practice without judgemant responsive beaching
Accessing and parcipatng in symibols from thair osm and
zarly leaning other culbures, including

Statement of Mational Education and Learning Priorities
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Let’s move and have tun

* Pick a partner

* Paper scissors rock

Re-imaging your creative self in ECE
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Te Whariki Pg 50
questions for retlection

How might teachers/kaiako make
thoughtful decisions about which of
children’s spontaneous play,
interests, and working theories

might be used to create curriculum
experiences!

tive self in ECE



Back to you ....

Articulation 1s important - so 1s communication

Communication - listening and hearing, the message is clear

7% words
38% how we say ( tone)
55 % how we look

The words we use matter — language is important

Appearance/tone/words — what is their effect?
| never said she bit my dog

Re-imaging your creative self in ECE 20



Fatigue

| should

| should

Re-imaging your creative self in ECE

Boundaries are important

Overwhelm

Guilt

21



Children need you to have boundaries
SO you can be present




Imagine something about yourselt you
would like to be different - lets imagine
tomorrow you have more of that.




Now go back over the things that will be ditferent
and tick all that are already happening

Re-imaging your creative self in ECE
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Bringing 1t together

Your beliefs and values impact on your personal life

Your beliefs and values impact on your practice

27



What would you like to
B e

Start doing Stop doing Keep doing




Summary

Te Whariki  Pg 25

Exploration:  Playing, imagining, inventing and experimenting

Mana Aoturoa: making sense of their world by generating and refining

work theories
What is clearer for you now? | What is your learning today: | Vhat might be different in the future?

Re-imaging your creative self in ECE
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Frances van Dillen

Haere ra N2 frances@onward.nz
Thank YOU " _ www.onward.nz

Onward Consultants
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