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Te Ira Atua: The Spiritual spark of the child

“Spirituality is embedded within Te Whariki, the early childhood curriculum document,
so must be valued and reflected in practice if teachers are to meet their curriculum and
pedagogical obligations.

More importantly, if recognition is not given to the importance of the

spiritual aspect of the child and the world in which they reside, teachers negate a critical

dimension of the child’s wellbeing and future development.”

Lesley Rameka He Kupu Volume 4, Number 2, October 2015

‘the spiritual unity of the child with the land, with its people, and with the Universe at large is as
one” Tilly Reedy 1995

“A means of connecting people to all things, to nature, to the universe. Spirituality adds
to my appreciation of the wonder and mystery in everyday life” (Jane Bone, 2007)



What does it mean to you?

Do you have spirit?

How do you know?

What is spirit?

What are some character
-~
being spiritual?
,0

/

Discuss with a partner




Notice Recognise Respond

Recognising your own greatness

A person who is said to possess greatness stands apart from others in some way,
usually by the size or originality of their vision and their ability to manifest that
vision.

And yet those who recognise that greatness, whether they display it themselves or
not, also have greatness within them; otherwise they could not see it in another.

Without those people who recognise greatness and move in to support it, even the
greatest works of art, the greatest ideas, the greatest movements would remain
unborn.

Mead (2003) says there is a responsibility on parents and early childhood services
and teachers to nurture the spiritual aspects of the child. In order for children to
realise their potential and blossom into their worlds their spiritual traits must first
be recognised, acknowledged and enhanced.
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We bring ourselves to the role of teacher

What do you recognise/acknowledge?

In yourself

In others



Spiritual wellbeing can be
expressed through
beliefs, values, traditions,
and practice that support
self awareness and
identity.

Taha wairua provides a
sense of meaning and
purpose as well as
experiencing a sense of
connectedness to self,
whanau, community,

nature and the sacred.
NZMHF 2020

Spiritual

Te Whare Tapa Wha

Mental & emotional

Physical

How your body grows, feels,
moves and how you care for it
Physical activity, healthy
eating, sleep and not smoking

Land, roots

The wharenui’s connection with the whenua
forms the foundation for the other 4

dimensions
Dr Mason Drurie 1984

Your mind, heart, conscience,
thoughts and feelings. Its
about how we feel, as well as
how we communicate and
think

Who makes you feel like
you belong. Who cares
about you and who you
share your life with



Taha Wairua - spiritual
He oranga ngakau, he hikinga wairua When it touches your heart, it lifts your spirit

What is taha wairua?

Taking notice

Appreciating beauty around us

Rediscovering what makes us feel good/feel awe/ feel hope/strength/unity/connection
Wairua is your relationship to the environment, people and your heritage.

For some — wairua is a faith or higher power

There is no wrong way to think of or experience wairua

Why is taha wairua an important way to well being?

Feeling comfortable in your identity, your values, and beliefs helps you feel secure in who you are
and what you stand for.
When you are content with yourself it is easier to cope with challenges, build strong whanau

relationships and discover things that up lift you
New Zealand Mental Health Foundation 2020



Walking the Camino de
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Te Ira Atua: The Spiritual spark of the child

“Spirituality is embedded within Te Whariki, the early childhood curriculum document,

so must be valued and reflected in practice if teachers are to meet their curriculum and
pedagogical obligations.

More importantly, if recognition is not given to the importance of the

spiritual aspect of the child and the world in which they reside, teachers negate a critical
dimension of the child’s wellbeing and future development.”

Lesley Rameka

He Kupu Volume 4, Number 2, October 2015
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The whole topic of spirituality within ECE is unarticulated

The inattention to spirit is due to the nature of Western society leaving
little room for ideas and beliefs of sacred and spiritual

Western science has effectively disconnected spirituality from other
aspects of individual and institutional existence

Belief systems that position reason, truth and logic over faith and
spirituality

Spirituality can not be proven scientifically, is often viewed as illogical

and unsophisticated, and therefore has no place in educational theory
and practice
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PRINCIPLE 2
Holistic development | Kotahitang

Early childhood curriculum
reflects the holistic way
children learn and grow.

 Evary aspect of the context - physical
surroundings. emotional state. relationships.
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Where in our curriculum does it

mention spirituality?
Pg 5 Our aspirational statement

Pg 30 Leadership — spirituality

Pg 47 Evidence —spiritual world

Pg 52 pathways — manifest spiritual well
being

In what ways do we use the word ‘spirit’” when talking about children?
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Philosophy — pedagogy - practice
Philosophy: WHY learning happens

Pedagogy: HOW learning happens - the views we have of children and
the role of teachers and the interrelationships between them. Pedagogy
is how we approach curriculum.

Teacher Practice: WHAT teachers DO

Curriculum : the content of the learning — shaped by our view of
children ( capable and confident) and whanau/families

Curriculum design is the process of planning a curriculum and
associated activities, environments and interactions for early childhood
based on agreed priorities for children’s learning. This will look different
in every early childhood setting( local curriculum)

)
2.5“-\?‘*{1 . . . . .
ONWARD CONSULTANTS What matters here? A meaningful, living curriculum. Local curriculum
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The spirit of the child — pedagogy @ ="
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How do we view children?

What are we looking for and
noticing?

How do we recognise and respond to
children’s spiritual attributes and the
importance of these attributes to the
child’s holistic well being?




Principles of Te Whariki

Pg 18 —21 Pg60

W h a ka m a n a : E m p Owe r m e nt empowering the child to learn z;nd grow, and to develop

understandings of their worlds, including the spiritual world

Kotahltanga . Holistic

Whanau tangata : Family and Community
Nga hononga : Relationships

How do teachers go about nurturing the spirit of the child in
our ECE centres?

What practices are suitable in our ECE centres?
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What events, festivals or traditions does your centre celebrate?
How do you celebrate?
Why do you celebrate them?

What are the links to spiritual learning
( appreciation, joy, reflection or interdependence)?

How can these spiritual learning experiences be strengthened?



252
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Virtues

1. Speak the language

2. Recognise teachable moments
3. Set clear boundaries

4. Honour the spirit

5. Offer the art of spiritual companioning

<2
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"agency is defined as being able to
make choices and decisions
to influence events and to have an
, iImpact on one’s world. Supporting
'QChlldren S agency is about recognising —r=.
- “'J_ that children have a right to make
choices and decisions, and are
\ ,{“ capable of initiating their own 4

; | learning.” ¥
i P' . hildren's Educatior :
-"’ L ‘ ': »




"All children are born with
mana inherited from their
tipuna.Mana is the power of
being and must be upheld and
enhanced.

To learn and develop to their
potential, children must be
respected and valued."

Te Whariki - NZ ECE Curriculum

A Shaved Curiosity
POSGEL EI0Sakon. Coreorunly

—— T —



Response — where is it evident? Pairs could bring back their thoughts
Language

Documentation

Environment

Routines

Rituals

Local curriculum

Intentional teaching strategies

Learning stories — narrative assessment

Profiles



Assessment

Te Whariki — Pg 64

Assessment will be a mana enhancing process for
children, parents and whanau conducted in ways
that uphold the empowerRMENT / WHAKAMANA Principle

Assessment takes account of the whole child —

tinana, hinengaro, wairua and whatumanawa
HOLISTIC/KOTAHITANGA Principle
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What do we teach by the way we care?

“EDUCATION IS UNDERSTOOD
EXCLUSIVELY AS TEACHING
MATHEMATICS, READING,

WRITING, AND WORKING WITH
PUZZLES, WHILE PHYSICAL
CARE SUCH AS FEEDING,

CLEANING AND HOLDING THE
CHILD BELONGS ONLY TO A

WELFARE MODEL. THIS
CONCEPT COULD NOT BE

MORE WRONG. CHILDREN DO
NOT SEPARATE BETWEEN
EDUCATIONAL AND NON-
EDUCATIONAL MOMENTS.”

ETHICS OF LORIS MALAGUZZI, HOYUELOS

[lluminating Care:
The Pedagogy & Practice of Care



“We do not become healers.
We came as healers. We are.
Some of us are still catching up to what we are

We do not become storytellers.

We came as carriers of the stories that we and
our ancestors lived.

We are.

Some of us are still catching up to what we
are.

We do not become artists. We came as artists.
We are.

Some of us are still catching up to what we
are.

We do not become
writers..dancers..musicians..helpers...
peacemakers. We came as such.

We are.

Some of us are still catching up to what we
are.

We do not learn to love in this sense. We
came as Love.

We are Love.

Some of us are still catching up to who we
truly are.”

Clarissa Pinkola Estes
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Then when %

you knOW o | Thank you so much for spending time talking
better dO ¥ A about what matters for our Tamariki.
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Take care of

our children.

Take care of |

what they -
hear, take care S St
of what they s

see, take care

of what they

feel. For how

the children

grow, so will be

the shape of

Aotearoa.

Dame Whina Cooper

Photographer: Michael
Tubberty




